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Pupil premium strategy statement 

This statement details our schoolôs use of pupil premium (and recovery premium for the 
2024 to 2025 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last yearôs spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Tillingbourne Junior School  

Number of pupils in school  365 

Proportion (%) of pupil premium eligible pupils  17% (63 children)  

Academic year/years that our current pupil 
premium strategy plan covers  

2024/2025 

Date this statement was published September 2024 

Date on which it will be reviewed September 2025 

Statement authorised by Ben Stevenson 

Pupil premium lead Lucy Dorrington 

Governor / Trustee lead Jane Browne  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic 
year 

 

£87,040 (63 pupils) 

Recovery premium funding allocation this 
academic year 

 

£6,090  

Pupil premium funding carried forward from 
previous years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools 
this funding, state the amount available to your 
school this academic year 

£93,130  
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Part A: Pupil premium strategy plan 

Statement of intent 

When making decisions about using Pupil Premium funding it is important to consider the context of the 

school as well as current research such as that conducted by the EEF. Common barriers to learning for 

disadvantaged children can be: less support at home, weak language and communication skills, lack of 

confidence, more frequent behaviour difficulties and attendance and punctuality issues. There may also 

be complex family situations that prevent children from flourishing. The challenges are varied and there 

is no ñone size fits allò.  

Principles  

Å We ensure that teaching and learning opportunities meet the needs of all the pupils.   

Å We ensure that appropriate provision is made for pupils who belong to vulnerable groups, this includes 

ensuring that the needs of socially disadvantaged pupils are adequately assessed and addressed. 

Å In making provision for socially disadvantaged pupils, we recognise that not all pupils who receive free 

school meals will be socially disadvantaged  

Å We also recognise that not all pupils who are socially disadvantaged are registered or qualify for free 

school meals. We reserve the right to allocate the Pupil Premium funding to support any pupil or groups 

of pupils the school has legitimately identified as being disadvantaged.  

Å Pupil premium funding will be allocated following a needs analysis which will identify priority groups or 

individuals. Limited funding and resources means that not all children receiving free school meals will be 

in receipt of pupil premium interventions at one time. 

Ultimate Objectives  

Å To narrow the attainment gap between disadvantaged and non-disadvantaged pupils.  

Å For all disadvantaged pupils in school to exceed nationally expected progress rates in order to reach 

Age Related Expectation at the end of Year 6.  

Achieving These Objectives 

The range of provision would include but would not be limited to:  

Å Enhancing the quality of classroom teaching by providing rich opportunities for staff CPD, sharing 

best practice including working collaboratively with other organisations and schools and 

monitoring/feedback of classroom teaching.  

Å Investment in training new teachers and graduate teachers, ensuring the next generation of high-

quality teachers coming into the profession.  

Å 1-1 support, writing conferences and feedback on learning for children.  
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Å Mentoring program ï a group of leaders across the school to meet with identified PP children 

throughout the year. The time is used to share work, build relationships and build childrenôs positive self-

image.  

Å Additional learning support such as interventions, pre-teaching and small group activities to 

enhance learning and fill any gaps in childrenôs learning.  

Å Transition projects from primary to secondary.  

Å Support the funding of activities, educational visits and residentials for socially disadvantaged 

families. Ensuring children have first-hand experiences to use in their learning in the classroom. An 

investment in developing cultural capital, both through the curriculum and during extracurricular visits.  

Å Behaviour and nurture support during lunchtimes by providing activities to engage and promote 

Tillingbourne values and thus enhance learning. This includes the training of mid-day supervisors to be 

experts in facilitating play.  

Å Creating reading champions ï where year 6 PP children support reading further down the school, 

resulting in their own confidence in reading increasing.  

Å Home/school link worker, Emotion literacy support worker and SENDCo are all employed by the 

school to support pupils and families to be successful in school.  

Å Creating opportunities for DA children to fill leadership roles across school.  

¶ High quality feedback is prioritised for DA pupils 

This list is not exhaustive and will change according to the needs and support our socially disadvantaged 

pupils require.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Many of our PP children show weaker learning behaviours compared with their peers 

2 Low attainment on entry to KS2 in all areas 

3 Many of our PP children have a narrower vocabulary compared with their peers 

4 Many of our PP children have a lower cultural capital compared to their peers 

5 The attendance of our PP children has historically been lower than that of others 

6 Increased financial pressures on low income families due to ócost of livingô crisis.    
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

PP Children are fully engaged in their learning and 
realise that they can make a difference to their own 
progress and academic achievement as a result of 
a better understanding of the learning process. 

Children show positive learning behaviours that 
are in line with those observed in other children in 
their peer group 

PP children are positive about their involvement 

and responsibilities in school life and work hard 

towards meeting their next steps. 

All PP children form good relationships with their 
peers and with adults within the school who 
support them. 

Children show improved learning behaviours and 
have a highly positive view of school life and play 
an active part in it. 

PP children make accelerated progress in 
Reading, Writing and Maths to be in line with all 
children nationally 

Children to be in line with all children nationally for 

reading, writing and maths. 

RWM combined is increasingly with line with 

national 

Increase the attendance of PP children to be in line 

with the school attendance target (96%) 

Continue to increase parental engagement from our 

PP families including attendance at parentôs 

evenings.  

Percentage attendance of PP children is close to 
or line with that of other children and the number 
of persistent absentees (under 90%) is 
decreased. 

 

Creating a more holistic approach to childrenôs 
education and encouraging positive talk about 
education at home. 

Children leave Tillingbourne having gained a wider 

understanding of the world around them. 

Opportunities are provided for PP pupils to increase 

their cultural capital and have rich, real world 

learning experiences. 

Children make links in their learning to 
experiences they have had. Children make 
better progress in class as a result of stronger 
links between new learning, previous learning 
and experience. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £20,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

A robust system of regular 
professional development 
(which prioritises the needs of 
vulnerable groups) for teachers 
and teaching assistants through 
inset days, staff meetings, 
courses, networks and 
collaborative work with local 
schools through the Learning 
Partners.  

 

Regular monitoring of 
classroom practice feeds into 
this cycle of CPD and informs 
the leadership teamôs 
decisions.  

 

Ensure effective teaching of 
reading across the school with 
a focus on fluency and targeted 
prosody teaching. Systematic 
Teacher led groups and 
vocabulary teaching is focused 
on supporting DA children to 
enhance their cultural capital.   

 

Investment in the training of 
SCITT students ï ensuring 
highly skilled teachers are in 
front of each class across 
school. 

 

Investment in the development 
of our early carer teacher - 
ensuring highly skilled teachers 
are in front of each class across 
school. This includes release 
time to meet with mentor, 
attending courses and 
observing colleagues. 

 

The implementation of effective 
engagement strategies for DA 
children in lessons, ensuring 

Evidence from the EEF and Sutton trust is clear; the 

most effective method for improving outcomes for PP 

children is through quality first classroom teaching. 

Pupil premium spending on improving teaching will 

include providing targeted professional development 

for teachers and support staff as well as providing 

training and support for early career teachers; 

ensuring an effective teacher is in front of every class 

and that every teacher is supported to keep improving 

thought out their career. 

The Education endowment foundation states that key 

focusô for raising the attainment of DA pupils include; 

¶ Supporting children in developing stronger 
metacognitive skills, self-efficacy, self-regula-
tion, growth mindset and strategies to become 
more resilient learners. Children gain a 
deeper understanding about how learning 
takes place because teachers take the 100ôs 
of small opportunities every day to highlight 
and value the learning process (How do you 
know that?). Every interaction is an interven-
tion.  

 

¶ A strong whole school focus on language ac-
quisition through exposure to a broad, bal-
anced and well sequenced curriculum that is 
rich in knowledge, skills and experiences 
aimed also at increasing our pupilôs cultural 
capital. 

 

¶ Continue to build on our culture of óno ex-
cusesô when it comes to our PP pupils. Staff 
will continue to have high expectations of our 
students. 

 

¶ Build the confidence of our PP children, help-
ing them to feel proud of their achievements. 
We want resilient learners who are not afraid 
to attempt difficult tasks at the risk of failing. 

 

 

1, 2, 3 
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children are actively engaged in 
independent tasks quickly. This 
will also promote a more 
positive view of school as 
children are more successful 
with their learning.  

 

Writing Conferences with DA 
pupils increase the number and 
quality of one to one feedback 
sessions to improve their 
understanding of how to 
develop their writing.  

 

Further develop Rosenshine's 
principles with whole school 
training and implementation of 
Walkthrus to better equip 
teachers to teach 
disadvantaged pupils and 
promote high levels of 
engagement and encourage 
positive learning behaviours.  

Evidence from the EEF shows that feedback 
involving metacognitive and self-regulatory 
approaches may have a greater impact on 
disadvantaged pupils and lower prior attainers than 
other pupils. Pupils require clear and actionable 
feedback to employ metacognitive strategies as they 
learn, as this information informs their understanding 
of their specific strengths and areas for improvement, 
thereby indicating which learning strategies have 
been effective for them in previously completed work.  
Studies of verbal feedback show slightly higher 
impacts overall. Feedback should be given in a timely 
manner and support children to move their learning 
on.   

 

WalkThrus is a selection of 150 evidence based 
teaching strategies rooted in a deep understanding of 
how learning works. Each WalkThru breaks teaching 
techniques down into five clear steps.  Designed by 
Tom Sherrington and Oliver Cavigioli it has 
Rosenshineôs principles at its heart  
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Ensure the school has a 
purposefully sequenced 
curriculum, to ensure 
progression, with a focus on 
ósticky knowledgeô.  Identify 
KPIôs and ensure each unit has 
a clear overview to support the 
class teachers in delivering and 
prioritising key information with 
DA children at the forefront. 

 

Invest time in well prepared 
Hook sessions and select high 
quality texts to engage all 
children and enhance cultural 
capital.   

 

Enhance the curriculum offer 
for all with the purchase and 
use of iPads. 

Evidence from Ebbinghaus and Rosenshine identifies 

retrieval and retention of learning as a key factor for 

schools to consider when designing a curriculum.  

This is particularly important for DA children when 

closing the gaps knowledge.   

¶ A curriculum designed around the use of 

cognitive and metacognitive skills will ensure 

knowledge is embedded and children are able 

to retrieve key information to build the next 

step upon.  Ebbinghaus advocates spaced 

learning to ensure information is retained and 

retrievable.  A progressive curriculum takes 

this into account and ensures the reduction of 

Cognitive Load, building knowledge by 

associating information with previously learnt 

skills or knowledge.     

¶ Remembering is more likely to take place 

when there is a clear association to previously 

acquired information.        

The EEF identifies that approaches involving digital 

technology can be successful in improving reading 

comprehension, particularly when they focus on the 

application and practice of specific strategies and the 

use of self-questioning skills. 

1, 3 
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